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 In this era of globalization, indirectly developing very advanced, among others, must 
be able to speak foreign languages, one of which is mastery of English.Therefore, English is 
very important to master the world of work today, but changes to the 2013 curriculum it has 
an impact on which English subjects for elementary students are eliminated. However, 
English is still a requirement for entry into Junior High School and one of the subjects that 
will be tested on school exams. For these reasons, many schools make a policy that English 
subjects are still taught in elementary schools as extracurricular. Therefore, the purpose of 
this research is to develop an English book based on local culture for the first grade of 
elementary school. 
 
 This study uses the research model of R&D Borg and Gall (2003) which modifies ten 
stages into seven stages: need assessment, the principle of product development, syllabus 
development, expert's validation, operational product revision, try-out, and final 
product. Researchers used questionnaires, interviews, and validation sheets as research 
instruments. Data were analyzed qualitatively. Experts were asked to validate the contents of 
the book to assess the suitability of the book developed for first graders or not. 
 
 Based on the results of the data analysis, the data showed that the book was valid and 
very good. The response from the content expert on the validation sheet shows that the book 
can already be applied in teaching English to first-grade students. The researcher suggests 
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Di era globalisasi ini, secara tidak langsung berkembang sangat maju antara lain harus 
bisa berbahasa asing, salah satunya penguasaan bahasa Inggris. Oleh karena itu, bahasa 
Inggris sangat penting untuk menguasai dunia kerja saat ini, namun dengan adanya 
perubahan kurikulum 2013 berdampak pada dihilangkannya mata pelajaran bahasa Inggris 
untuk siswa sekolah dasar. Namun, bahasa Inggris masih menjadi syarat untuk masuk ke 
SMP dan salah satu mata pelajaran yang akan diujikan pada ujian sekolah. Oleh karena itu, 
banyak sekolah yang membuat kebijakan bahwa mata pelajaran bahasa Inggris masih 
diajarkan di sekolah dasar sebagai ekstrakurikuler. Oleh karena itu, tujuan dari penelitian ini 
adalah untuk mengembangkan buku bahasa Inggris berbasis budaya lokal untuk kelas satu 
sekolah dasar. 
Penelitian ini menggunakan model penelitian R&D Borg and Gall (2003) yang 
memodifikasi sepuluh tahap menjadi tujuh tahapan: need assessment, principle of product 
development, syllabus development, expert’s validation, operational product revision, try-
out, and final product. Peneliti menggunakan kuesioner, interview, dan lembar validasi 
sebagai instrumen penelitian. Data dianalisis secara kualitatif. Ahli diminta untuk 
memvalidasi isi dari buku untuk menilai kesesuaian buku yang dikembangkan untuk siswa 
kelas satu atau tidak. 
 
Berdasarkan hasil dari data analisis, data menunjukkan bahwa buku valid dan sangat 
bagus. Respon dari ahli isi pada lembar validasi menunjukkan bahwa buku sudah dapat 
diterapkan dalam pengajaran Bahasa Inggris untuk siswa kelas satu. Peneliti menyarankan 
guru Bahasa Inggris untuk menggunakan buku tersebut karena itu dapat menjadi sebuah 
pedoman pada proses belajar mengajar.  
viii 
 
TABLE OF CONTENT 
 
FRONT COVER  ............................................................................. i 
BACK COVER ................................................................................. ii 
DECLARATION OF AUTHORSHIP ........................................... iii 
BOARD OF EXAMINER'S APPROVAL ..................................... iv 
ACKNOWLEDGEMENTS ............................................................. v 
ABSTRACT ...................................................................................... vi 
ABSTRAK` ....................................................................................... vii 
TABLE OF CONTENT ................................................................... viii 
CHAPTER 1 ....................................................................................... 1 
 
INTRODUCTION .............................................................................. 1 
1.1 Background of the Study……………………………. ............ .1 
1.2 Purpose of the Study ................................................................ 4 
1.3. Spesification of Product ......................................................... 4 
1.4 Significant of the Study ........................................................... 5 
1.5 Scope of the Study ................................................................... 5 
1.6 Definition of KeyTerms .......................................................... 6 
CHAPTER II ...................................................................................... 7 
REVIEW OF RELATED LITERATURE ......................................... 7 
2.1 Textbook .................................................................................. 7 
2.1.2 Advantages textbook ............................................................ 7 
2.1.3 Disadvantages Textbook ...................................................... 8 
2.2 Definition of Young Learners ................................................. 8 
2.2.1 Teaching English of Young Learners ................................... 9 
2.3 The Importance of Local Culture ............................................ 9 
2.4 Integrating Local Culture in ELT ............................................ 10 
ix 
 
2.5 Previous Studies ...................................................................... 10 
CHAPTER III ..................................................................................... 12 
RESEARCH AND METHOD ........................................................... 12 
3.1 Research Design ........................................................................... 12 
3.2 Model of Development ................................................................ 12 
3.3 Research Procedures .................................................................... 13 
3.3.1 Need Analysis ........................................................................... 14 
3.3.2 Principle of Product Development ............................................ 15 
3.3.3 Develop Product ........................................................................ 15 
3.3.4 Expert Validation ...................................................................... 16 
3.3.5 Operational Product Revision ................................................... 16 
3.3.6 Tryout ........................................................................................ 16 
3.3.7 Final Product ............................................................................. 16 
3.4 Data and Source Data ................................................................... 16 
3.5 Research instrument ..................................................................... 18 
3.6 Data Collection ............................................................................. 17 
3.6.1 Questionnaire ............................................................................ 17 
3.6.2 Interview ................................................................................... 18 
3.6.3 Expert Validation Checklist ...................................................... 18 
3.7 Data Analysis ............................................................................... 18 
3.8 The Validity of  The Study ........................................................... 18 
CHAPTER IV .................................................................................... 20 
FINDING AND DISCUSSION ......................................................... 20 
4.1 Research Findings ........................................................................ 20 
4.1.1 Stage of Analysis ....................................................................... 20 
4.1.1.1 The result of The questionnaire for The Teachers ................. 20 
4.1.1.2 The Result of The Interview with The Cultural Expert ......... 23 
x 
 
4.1.2 Stage of Design ......................................................................... 26 
4.1.3 Stage of Development ............................................................... 26 
4.1.3.1 Learning Objective ................................................................. 27 
4.1.3.2 Brainstorming ......................................................................... 29 
4.1.3.3 Materials ................................................................................. 30 
4.1.3.4 Student Activities ................................................................... 33 
4.1.3.5 Evaluation .............................................................................. 40 
4.1.3.6 Local Culture .......................................................................... 42 
4.2 Stage of Evaluation ...................................................................... 43 
4.3 Final Product ................................................................................ 43 
4.4 Discussion .................................................................................... 44 
CHAPTER 5 ....................................................................................... 57 
CONCLUSION .................................................................................. 57 
5.1 Conclusion .................................................................................... 57 
5.2 Suggestion .................................................................................... 58 
5.3 References .................................................................................... 59 
APPENDIX ........................................................................................ 62 
Appendix 1 Syllabus .......................................................................... 63 
Appendix 2 Theme Mapping ............................................................. 80 
Appendix 3 Questionnaire .................................................................. 81 
Appendix 4 Interview ......................................................................... 83 





This chapter presents the background of the study, the problem of the study, the 
purpose of the study, the Significance of the study, the scope and limitation of the study, and 
the definition of key terms related to the study. 
1.1 Background of the Study 
In this era of globalization, we will indirectly follow modern developments, among 
others we must be able to speak foreign languages, one of which is mastery of English. The 
fact is that the current economic globalization has pushed the demand for English in the form 
of an English-speaking workforce, with the enthusiasm of parents for their children to learn 
English from an early age. Therefore, if young students learn English earlier, their mastery of 
English will also be better. According to (Wardayati, 2016: 6) how students have good 
English skills is one of the country's challenges in facing the ASEAN Economic Community. 
So English will be useful for young students to get social and economic benefits in the future. 
In Indonesia, since the change in the new curriculum in 2013, now English in 
elementary schools is no longer registered as a local subject, but English is taught as an 
extracurricular activity. Even so, elementary schools in several areas (Lampung, Palembang, 
South Sumatra) still teach English as local content, especially private (non-government) 
schools which are basically a necessity for the parties, especially parents of students who 
want their children to be taught English since an early age. This is evidenced by Diem (2014) 
which states that learning English literacy has become a trend in many big cities in Indonesia, 
including Palembang, South Sumatra. Likewise, Sutarsyah ( 2017) also stated that recently in 
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Lampung, English is widely taught in elementary schools and almost all favorite private 
elementary schools teach English as a compulsory subject. 
In situations like the above paragraph, seftiana et al (2019) stated that the 2013 
curriculum is very limited teaching and programs, the government provides the same 
textbooks to be applied to all schools at every level, both in cities and in villages, both in Java 
and outside Java. The use of limited learning resources that view the content of learning from 
one angle has the potential to make learning less meaningful, even if the learning material is 
not possible. it has no relevance to real life, so the teachers provide media, namely textbooks 
based on local culture as a language teaching program which can give students interest to 
learn more efficiently, and effectively to learn with situations that are needed by students 
today and have topics that are interesting things that can be learned in the learning process 
both inside the classroom and outside the classroom. that way teachers have a role in 
developing textbooks based on local culture. Kuntoro (2012) argued that local culture is used 
to indicate that there are some components in local culture such as nobleness, high values, 
truth, goodness, and beauty. They become the guidance of making the pattern of relationship 
among the people as the base of the vision of life. Local culture can be the base of character 
education in schools. Wahab (2012) described that local genius or local knowledge can be the 
source of values as well as academic materials. So, the local culture-based syllabus here 
means that an instructional plan that will be taught by the teacher in the class according to the 
local values that appear around the students' life.  
 Media textbooks that contain local culture not only equip students with broad insights 
but also strong characters that can shape the character of the nation as well as the identity of 
the Indonesian nation. However, In Indonesia, local culture cannot necessarily be applied in a 
local or ethnic context. but also across cultures, with the hope of shaping the cultural values 
of the nation. It is very important to reintroduce local culture to students, especially students 
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in urban areas that have a wider impact of globalization and modernization with local 
knowledge-based textbook allows students to realize or know more about the local 
knowledge in various areas and developing character by holding on local culture. As a result, 
students are provided with the right shield to fight the negative impacts of modernization and 
globalization. Sartini (2009) stated that local culture is related to certain culture or concept 
towards its application in the local community. The local culture here will give something 
real that will be experienced by the students such as cooperation, the animals around the 
students, and the habits of its environment. 
In this study, researchers will develop local culture-based textbooks for first-grade 
elementary schools because English textbooks based on local culture can be used for learning 
English in elementary schools in Batu. To do this, the researcher will distribute a 
questionnaire to English teachers about the right material for children and this study uses the 
Research and Development Version using the Borg and Gall version of Research and 
Development with the subjects of Elementary School Class I because there are no general 
English textbooks that are made appropriately to help them learn English material well. 
Hardiyanti (2019), in her research entitled developing English textbook for first grade 
students in elementary school, she developed English textbook based on standard competence 
and basic competence. Hardiyanti used Borg and Gall development design to conduct her 
reserarch. Then, Hauriyya (2019) conducted research of developing English syllabus based 
on local culture for first grade of an elementary school in Batu. Developing the English 
Syllabus to help teachers and students in learning English language while the English subject 
for Elementary School was abolished because with the advent of  2013 curriculum. Hauriyya 
used Borg and Gall development design to conduct her reserarch. From the two previous 
studies related to textbook development, so far there has been no research that focuses on 
developing local culture-based English textbooks, and the two studies have differences in 
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development, namely from textbooks based on standard competence and basic competence 
and Developing the English Syllabus, although one of the previous studies had participant 
similarities, namely grade 1 elementary school and grade 3 elementy school. However, based 
on several reasons that the authors have described above and several gaps from previous 
studies, this research is feasible to do. 
1.2 Purpose of the Study 
 The aim of this study is developing appropriate English textbook based on local 
culture for the first-grade Elementary School students in Batu. 
1.3 Spesification of Product 
 textbook based on local culture developed by Borg and Gall (2003) which has been 
modified into 7 stages made for grade 1 elementary school in Batu. This textbook is based 
on the 2013 syllabus and curriculum. This book was developed as a learning medium for 
elementary school students in Batu and as a teaching guide in schools. This textbook is 
designed that focuses on group discussions with local culture-based development so that 
students are more interested in learning English in a fun and appropriate environment. 
The textbook has 3 templates as a cover book, unit cover, and on each page. also, 
textbook has 8 chapters that use the blomms leveling taxonomy starting from low level to 
the next level. This textbook contains learning objectives, brainstorming, materials, 
student activities, and evaluations. The materials of this textbook contain elements of 
local culture based on students' daily lives. It helps students understand the context of the 
English lesson being discussed while also introducing them to some of the cultures 
around them, particularly Indonesian culture. And Material in this textbook is provided as 
references for students about vocabulary related to the topic in every unit, structure of 
sentences, and expression.  In this textbook also  part of skills seperti listening, speaking, 
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reading, writing. Each chapter also giving activities such as repeating, matching, 
arranging, colouring, etc. 
 
1.4 Significance of the Study 
 To provide english textbook for students in elementary school especially for the first 
grade based on local culture. 
 To provide references and guidance for teachers as a teaching media to facilitate 
elementary first grade elementary school students.. In addition, to help students learn 
English. 
 For future researchers, this study can be a reference for researchers that will conduct 
the research in the same field as this research and can improve the weakness of this 
research.  
1.5 Scope of the Study 
This study aims to develop an English Textbook based on local culture (customs, 
culture, literature, national values, local values, and environment) in East Java, especially for 
grade I elementary school students, and also as a guide for teachers in teaching material 
English and also so that students can understand the material well. 
 
 
1.6 Definition of Key Terms 
There are four important key terms are used in this study as follow : 
 Instructional Material Development 
 In this study, the researcher uses a textbook that‟s based on local culture in Batu. 
The title use of the „developing‟ term is because applying Research and 
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Development (R&D) as the research design and using the theory of Gall and Borg as 
the model of development. 
 Textbook 
The Textbook is a written learning media and contains organized learning material 
that is designed following the curriculum to serve as teacher guidelines in teaching. 
This book contains related to learning English based on local culture found in East 
Java and Indonesia in general. 
 Local Culture 
Local culture refresh to character education as foreign language learning activities 
according to regions and locations that do not eliminate ethics, culture, traditions and 
social at once they keep in touch not only with a human but also with the nature 
surrounding them. 
 Young Learners 
Young Learner is children from age 4 or 5 to 12 who are at pre-school or primary 
school. Students around this age are usually elementary school students ranging 




    CHAPTER II 
REVIEW OF RELATED LITERATURE 
This chapter covers the literature review that is related to the research topic. It 
presents the definition of the textbook, local culture, English for the young learner, and the 
previous study.  
2.1 Textbook 
Textbooks are learning media that play an important role as motivation and 
innovation for a person in learning. And textbooks are also training by teachers which can 
provide ideas through textbooks on how to get a student to understand the material. Richards 
(2001) suggests that in some situations textbooks can provide a basis for the content of the 
lesson, and the types of language exercise students participate in the learning process in class. 
And also, Rahmawati (2018) states that according to the state of education in Indonesia, 
books are the main part of the curriculum following the content, methods, and teaching 
procedures developed in the curriculum. In Indonesia, this textbook is designed by the 
authorities according to the curriculum. By developing an English textbook based on a 
curriculum that wants students who don't want to leave their own culture, it will become one 
of the textbooks suitable for students in very young learners. 
2.1.2 Advantages textbook 
 These are the following advantage of using a textbook: 
 Provide the syllabus for the course because the author of the syllabus has made 
decisions about what will be learned and in what order. 
 Provide security for the students because they have a kind of road map of the 
course: they know what to expect and they know what is expected from them. 
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 Provides a set of visuals activities, reading, etc. And so save the teacher time in 
finding or developing the materials. 
  Provides teachers with a basis for assessing student learning. Some textbooks 
include tests or evaluation tools.  
may include supporting materials ( teacher‟s guide, cd, worksheet, and video)  
 Provides consistency within a program across a given level, if a teacher uses the 
same textbook. If the textbook follows a sequence, as within a series, it provides 
consistency between levels. 
2.1.3 Disadvantages textbook 
 These also the following disadvantages of using the textbook:   
 the content or the example may not be relevant or appropriate to the group and 
they may not reflect the student's need since textbooks are often written for global 
markets and often may not reflect the interests and needs of students. 
 They may content inauthentic language, since text, dialogs, and other aspects and 
content tend to be specially written to incorporate teaching points and are often 
not representative of real language use. 
2.2 Definition of  young learners 
 The young learner is a general term for students who are not yet mature. a fashion 
term for starting English language learning for young people in many countries of the world. 
In this interpretation, the term 'young learner' covers the entire range of ages and stages of 
child development from infancy, young children, and older children, to adolescence. (usually 
between 5-7 years) until they are 11-12 years old, or when they move out of primary school. 
This can be proven from research from Sabilah (2004) which states that students aged 
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between 5 years and 12 years are categorized as young learners. Young learners have their 
own privileges. 
2.2.1 Teaching English for young learners 
 Young students tend to pay less attention to time and a lot of physical energy. children 
who are very attached to their environment and are more interested in physical and tangible 
forms. One way to get their attention that is, complement the activity with lots of bright 
colors visuals, toys, dolls, or songs that you sing. It can also help make language input 
suitable and can be used for teaching activities of young students. with a visual concept that 
is gestures, which are very effective in helping students to make learning easier. Moon  
(2000) explains that one way to make learning more enjoyable is to involve students in the 
visual or real-life related to the learning process by introducing them to arts and crafts 
activities by making or drawing visual, that way students are more likely to be interested in 
and learn in the lesson and may take better care of the material. teaching English for first-
grade elementary school is very important to approach young learners to help in creating 
more effective lessons for students and can improve their ability to create a relationship 
between language and content.  
2.3 The Importance of Local Culture 
 Local culture is a culture that exists in a certain area since ancient times. Sudartini 
(2012) defines that locale culture is a term that is closely related to traditions or forms of 
attitude that contain many meanings thinking and acting, derived from the norms and customs 
that were passed on. Every place on earth has its own culture which is different from one 
another. Local culture can develop a sense of belonging, thus providing opportunities for 
students to get to know themselves and their heritage will ensure that students develop a 
strong sense of identity, leading to greater self-confidence. the presence of local culture 
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greatly affects the community and students, in terms of how to live and beliefs, which are 
used to serve the outside world in everyday life. Parmini (2015) explained that local culture 
contains cultural values which is beneficial for character education and the protection of the 
local culture itself.  
Therefore, the involvement of local culture in learning becomes important, especially 
in the environment by learning languages. Giving text that contains local culture to students 
in the classroom can be done as an approach to involving students in the learning process. 
Sudartini, (2012) again states that the insertion of local culture in EFL can be an alternative to 
enter cultural background or student identity that increases their awareness of nationalism 
when they study foreign cultures in EFL practice. By entering the local culture at EFL, 
teachers can combine it with learning English. Royani (2013) explains that the teacher 
believes that local cultural texts make students enjoy reading because the text is more 
following the "original" and Local cultural texts will provide a suitable culture for students. 
and also Prastiwi (2013) it is easy for students to do so master English and make them 
comfortable using a new language because of familiarity story. 
2.4 Intergrating Local Culture in ELT 
 Wulandari, et al (2020) said that integrating local culture or culture of students as a 
way to make it easier for students to learn English, as well as to find out some of the 
difficulties in integrating local culture or culture in ELT materials faced by teachers and 
students about their own culture and helping students understand English lessons by more 
good because they're used to their own culture. In support of the above statement, Kirl (2001) 
claims that the relationship between language and culture is identical with the relationship 
between nature and nurture. The incorporation of learners‟ local culture can be conducted in 
many ways. For example, English teachers can incorporate local culture in some teaching 
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activities which include selecting topics used in the classroom discussions, selecting or 
developing English materials, designing tasks or projects, designing media, developing tests, 
and others. By planting local culture-based textbook materials aimed at promoting the 
awareness of students to become familiar and proud of their own local culture which triggers 
them to promote global society. In addition, embedding local culture can prevent claimpractic 
from occurring by other countries with the same historical background as that happened 
recently. 
2.5 Previous Studies 
In this research, the writer found two previous studies related to this study. The first 
study is entitled “Developing English Textbook For First Grade Students In Elementary 
School” which was conducted by Eka Shintia Hardiyanti 2019. This research was conducted 
to develop a first grade English textbook at SDN Pamaroh 1 Pamekasan, this development 
used a survey and involved first grade students, an English teacher, and three experts. The 
result of the survey is that there is no basic English competency for first graders at SDN 
Pamaroh 1 Pamekasan. and the research procedure has several stages, namely: conducting a 
needs survey, developing material, expert validation, revising, trying the material, revising, 
and getting the final product. The instrument consists of a questionnaire, interview guide, and 
field notes. Student data is calculated in percentages, while data from English teachers and 
field notes are explained qualitatively. survey data is used as the basis for material 
development. 
The similarity of this research is using Research and Development by borg and gall, 
and the research subjects of first-grade elementary school students. However, this study has a 
difference, namely only book development without local culture.  
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The second previous studies are " Developing English syllabus based on local culture 
for third grade of an elementary school in Batu" by ana hauriyya at two thousand and 
nineteen. This research was conducted to help the English teachers in Batu because the 
English subject was deleted from the elementary grade in Indonesia to avoid the diminished 
of nationalism. This is set in the new curriculum as we say KTSP ( Kurikulum Tingkat 
Satuan Pendidik ) in 2013. This study uses research and development design from Borg and 
Gall for conducting this study. The researcher use questionnaire, interview, and validation 
checklist as the instrument. The final product of this study is to develop a new syllabus for 
elementary school, especially for third grade.      
This study and the previous study have similarities in conducting the study. There are so 
many similarities that we can find between the present study and the previous study.  the 
previous study uses the research and development design from Borg and Gall and the 
instrument uses the questionnaire and interviews the present study also uses the same way. 
The difference between the present study and the previous study is the final product the 
previous study aims to conduct the syllabus based on local culture for the third-grade student 
at elementary school, the present study aims to conduct the textbook based on local culture 









This chapter presents the method of this study. This method consists of the research 
method, model of development, research procedures, data and source of data, research 
instrument, data collection, data analysis, and validity of the study. 
 
3.1 Research Design 
  The purpose of this research is to develop an English textbook for elementary 
school students. In the procedure of developing an English textbook in this study, the 
researcher uses Research and Development based on Borg and Gall model.  Borg and 
Gall (2003) defined research and development as a process that is used to design a new 
product in the finding of the research. The final product of this research is an English 
textbook for first-grade elementary school students. 
 
3.2 Model of Development 
This research used the model of development from Borg and Gall (2003). It is 
a process that is done to develop and validate the product that is about education. In 
the development there are ten stages including information gathering, planning, initial 
product version, initial product field notes, main product version, main field test, 
operating product revision, operating product test, final product revision, and 
implementation. Following is the R&D process which was chosen because it is a by-




3.3 Research Procedures 
To conduct this research, the researcher modified the ten phases of Borg and 
Gall (2003) into seven stages. (1) need assesment, (2) principle of product 
development, (3) textbook development, (4) expert validation, (5) operational product 
revision, (6) try out, and (7) final product. The consideration to take this model is 
because the researcher has limited time to do this research. These are the stages of 




3.3.1 Need Analysis 
The first stage is obtaining information on participants in grade I elementary 
school which aims to obtain information about the textbooks needed by grade I 
students and in this step research use questionnaire and interview for the participants 
and the participants are students of an elementary school in Batu, teachers of an 
elementary school in Batu, and expert (KKG (Teacher Working Group) English 
Lesson in Batu). The questionnaire and interview are instruments to obtain textbook 





3.3.2 Principle of Product Development  
In this research, several principles will be used before the researcher 
designs the product. The textbook will focus on local culture in Batu. Local 
culture contained in the syllabus (appendix 1) and mapping themes (appendix 
2) about various cultures in Batu. The contents of the textbook are developed 
based on the syllabus. Also, the final product will be developed based on the 
results of the needs analysis. 
3.3.3 Develop Product 
After collecting the data, the second stage is product development, 
the researcher develops a product design with the local culture culture in Java. 
This book was developed based on the local culture found in Batu city and its 
surroundings. This book consists of 8 chapters and is developed according to the 
basic competencies in the 2013 curriculum as well as local activism that 
provides identities such as values, habits, and the environment. To develop the 
materials, (Hyland, 2003) administers five ways. They are: 1) Selecting: it 
consists of gathering material from many sources; 2) Adding or deleting: it deals 
with adding supplementing or extending what the source offers with extra color, 
the natural picture, or omitting repetitive, irrelevant, potential, unhelpful or 
difficult items; 3) Modifying: it concerns with rewriting examples, activities, or 
explanations to improve relevance, impact or clarity; 4) Simplifying: it focuses 
on rewriting to reduce the difficulty of task, explanations, or instructions; and 5) 
Reordering; it is in parallel with changing the sequence of topics or activities to 





3.3.4 Expert Validation 
After getting comments and suggestions from expert validation, at this 
stage, the researcher will make several revisions so that the product can be 
more applicable to grade I elementary school students and the things needed 
by referring to the validation results from the experts before the product is 
tested. 
3.3.5 Operational Product Revision 
After getting comments and suggestions from expert validation, at this 
stage, the researcher will make several revisions so that the product can be 
more applicable to grade I elementary school students and the things needed 
by referring to the validation results from the experts before the product is 
tested. 
3.3.6 Tryout 
At the tryout stage, the researcher tries to test the book in class to find 
out the feasibility of the book, and to find out the benefits and drawbacks of 
the book. This product will be applied to classroom learning for first-grade 
students of SD in Batu 
3.3.7 Final product 
At this stage is the final stage in the development of a first-class 
textbook, this stage will be carried out after completing all stages as well as 
revisions and feedback from teacher experts, lecturers, and students. Teaching 
will be revised after going through the field test stage. 
3.4 Data and Source Data 
 Data sources based on development procedures take three forms. The 
data goes through needs assessment, expert validation and product testing (Try-out). 
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In the needs assessment, the data is in the form of questionnaires and interviews. In 
expert validation, the data is based on comments and suggestions from experts. In 
trials, the data came from product implementation in the field. Researchers used to 
interview and questionnaire instruments as data sources. From the interviews and 
questionnaires, researchers can obtain information to develop local culture-based 
English textbooks. 
3.5 Research Instrument 
 In this study, there are several instruments used to conduct this 
research. These instruments are a questionnaire, interview, and expert validation 
checklist. The participants of this study were KKG (Teacher Working Group) English 
Lessons in Batu, Cultural Experts, and Experts to validate the product. The needs 
analysis will be drawn from the questionnaire and interview data collected from the 
participants. 
3.6 Data Collection 
The first data to be collected is a needs analysis using a questionnaire. The 
second data is interviews with cultural experts. The third data is validation from 
experts using an expert validation checklist. 
3.6.1 Questionnaire 
 The questionnaire is distributed to the elementary teachers in Batu. A 
questionnaire is distributed to English teachers at SD in Batu, there will be several 
question points given to the teacher. The contents of the questionnaire are handled and 






The interview will be conducted with a cultural specialist to explore the 
information about appropriate material in the textbook for elementary school 
students. (Appendix 4) 
 3.6.3 Expert Validation Checklist 
   This expert validation checklist is conducted to know the validity of the 
product. For this, a checklist validation will be given to youth experts because this is to 
find out whether this book is good for young learners. (Appendix 5) 
3.7 Data Analysis 
 The data taken will be analyzed qualitative descriptive. In needs analysis, the results 
of the interview will be transcribed to prove the data, after which the results of the 
questionnaire will be validated and collected to identify needs. Also, the data collected from 
the expert validation checklist will be analyzed and changed in the form of a description to 
make it easier for researchers to make revisions. And finally, the data from the 
implementation of the trials will also be analyzed to determine the feasibility and reliability 
of the product. 
3.8 The validity of the Study 
 Expert validation is carried out in order to determine the deficiencies of the product 
that has been developed. After the author developed the product according to the needs and 
problems that have been analysed based on the data collected, the author conducted the 
expert validation to validate the product. Data from the results of the validation checklist was 
analysed using the qualitative description. After conducting overall revision of the product, 





FINDING AND DISCUSSION 
This chapter explains the result of this research including findings and discussion. It consists 
of the stage of analysis, stage of design, stage of development, stage of implementation to 
stage of evaluation 
4.1 Research Findings 
In this part, the researcher presented the result of the data. The data was obtained from 
validation that was done by the expert. 
4.1.1 Stage Of Analysis 
 A need assessment was conducted on 23 elementary school teachers teaching English 
in public and private schools, the subjects were randomly selected. The instruments used 
were questionnaires for teachers and interviews with cultural experts. Researchers distributed 
questionnaires and conducted interviews to determine student needs and obtain data about 
what material was acceptable for learning English.. 
4.1.1.1 The Result of The Questionnaire for the teachers 
The questionnaire to the English teachers of Elementary School in Batu. Some 
questions were stated in the questionnaire are (1) the importance of the English syllabus 
as a guideline for the teacher, (2) the fact that there is no syllabus as a guideline in 
teaching, (3) the need of developing a syllabus, (4) the knowledge about local culture, (5) 
opinion about English syllabus based on local culture in Batu, (6) the method that will be 
used in teaching English for children, (7) the material that appropriate to be used for 
teaching English, (8) the need of English textbook, (9) the importance of developing 
English textbook, (10) the opinion about developing English textbook based on local 
culture. The questionnaire can be seen in  Appendix 3.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                           
The first question is to know that the impact of English textbooks is important in 
teaching English lessons. The result shows that teachers must have the textbook as a 
guideline to teach in the class. It is shown that 100% of the teacher said yes to this 
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statement. According to the second question, in this present many teachers have not yet 
English textbooks for teaching English subject so they just teach with their materials. It is 
shown that 39% of respondents said there is a textbook and 60% of respondents said there 
is no. Regarding the first question, many teachers said that it is necessary to develop an 
English textbook, it is shown that there are 73% of respondents said yes to this statement. 
Regarding to the first question many teachers are familiar with syllabus based on local 
culture, and based on the result 60% respondent has chosen yes and 34% respondent has 
chosen no. the first question, many teachers agreed that it is needed to develop English 
textbook, it shown that 96% respondent said yes. The result in the next question is related 
to the method that appropriates to be used in teaching English subjects. Based on the 
result most of the respondent has chosen cooperative learning as a method to teach the 
children and the others have chosen contextual teaching-learning, topical syllabus, 
content-based learning, topical syllabus integrated and mix method. The seventh question 
is about the material that will be included in the English textbook, most of the 
respondents have chosen text based on local culture. The options are grammar, general 
English, text-based on local culture, conversation, and the other. The other respondent has 
chosen building vocabulary. According to the eighth question about the availability of 
English textbooks and the other said there is no yet. The ninth question is about the 
necessity of developing an English textbook. The result is all of the respondents said yes 
to this statement. It shows that designing an English syllabus first is important before 
designing the textbook. The last question is about opinion o developing an English 
textbook. The result all of the respondents said to agree that there is developing English 
textbook based on local culture, it believes that local culture is appropriate to be included 




Table 4.1 result of the questionnaire 
 
Based on the finding of the questionnaire, the students‟ need can be identified as 
following table 4.2. 
Table 4.2 The Findings of the Questionnaire 
Learning Needs 
Teaching Method Cooperative Learning 






4.1.1.2 The result of the interview with the cultural expert 
The purpose is to gain some information that is used to teach and included in the 
English textbook based on local culture. Some questions were delivered in the interview 
covering (1) How to put the value of local culture in teaching English, (2) What values of 
local culture can be used in developing a syllabus, (3) What is the suggestions about the 
conservation of local cultural values in developing a syllabus, (4) How to connect the 
learning material that based on local culture. The structured of interview guide can be 
seen in Appendix 4. 
According to the result of an interview with the local specialist, the values that can be 
included in the textbook are all of the values in general. The target of the textbook is 
Indonesian students especially in Batu so all of the values or the culture can be 
implemented in the activity. In Elementary School also must be taught about good and 
bad something that must be done or not because in this age the students will bring the 
knowledge from the basic until they grow up. An example is the concept of ecocriticism, 
how the society views the earth so that there is a term in the Javanese culture concept Ibu 
Bumi Bapa Langit. That is what you try to deepen how it turns out that this earth in the 
construct of 36 thinking of Javanese society is a macrocosm of a female figure, so it is 
called by Ibu Bumi Bapa Langit. This is very strong at all how our society thinks about 
ecocritics, according to (Sukmawan, 2016) who told about how the Tengger community 
secured their culture and how the Tengger people were able to apply their culture in 
protecting the environment. The topic is about the earth. It is basic but already to a high 
level, how can instill the concepts of value in telling stories about the earth, insights about 
environment. It does not talk about the geography of the earth that consisting of 
mountains but it talks about how to save the earth, how the society's values saving the 
earth, it can be a warning because everyday people behaviors tend to not respect the earth. 
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So, it is important to give children the values that will be memorized in their daily 
activities. 
The suggestions from the cultural specialist are one material to another is relevant so 
they have correlated. It is called by equal sentences for the example nature, garden, and 
human. Nature consists of gardens, humans, it is equal. The other example, the 
relationship between the behavior of social constructs, social media life, social media 
ethics. So, one material and another is connected. 
The materials must be related to the student's daily activities.. The impact or effect 
that will be faced about something in their daily life. For example, the material that is 
about the device can replace with local communication. Such as, if there was a fire, it can 
use a sign like a drum made from bamboo or kentongan in Java. When there was Rojo 
molo and so on, so the drum made from bamboo itself has a code. If tuk tuk tuk tuk there 
is a fire if tuktuktuktuk there is the flood so there is a tone. Therefore, the device can 
make communication that still maintains the context of local culture. 
The function of using something that usually they do. For example, the effect or 
influence of using the device for the first grade of elementary school. What impact will be 
faced, does this child tend to be immoral or how are their social behaviors, etc. So, it will 
be related to their social life. The local culture that is used is specific only for the specific 
location so don't too general just something that closes with the students. 
In choosing the local culture, there was namely cultural closeness. The closer of 
culture, it can be applied to society. According to (Koentjaraningrat, 2009) the society is a 
forming the culture, culture is a product of society. The closer the culture to the 
community, the choice is right. local culture values can be applied in all materials. 
Although there are limitations, there are values of the Sundanese ethnicity that are 
different from the values of the Javanese, different in their application. If the students that 
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will be taught are Javanese students so the values that must be applied are the local 
culture that emerged in Java. If the values will be mixed with the values in a different 
culture so there will be a problem with the clash of cultures. So, the first requirement is 
the closeness of culture to the closeness of this value to the culture of the target. In the 
Javanese students, the most appropriate and easiest value to include in the local values of 
the Javanese community. 
There are 9 sub-ethnic groups in Javanese that is different each other. For example 
Javanese ethnic of Tengger, how can the values of Tengger community be used by ethnic 
of Javanese. In the area of Malang, Surabaya, Mojokerto, etc. many people called the 
other with arek. It will be different in the other location. Sometimes the values that apply 
to the society still need more interpretation. For example, the sentence ojo turu ager-ager, 
in the Javanese community, the meaning is sleeping on the stomachs, then it needs to 
interpret what is the meaning of ager-ager? Why it must be prohibited. So, each values 
here is still need more interpretation so that it does not make misunderstanding. 
The second is the values must be caught with the frame of students‟ mind in 
Elementary School. Therefore, it is not a complex values but it can be served with the 
simplification of concepts. The local culture that can be included for example mythology 
of a location. why should the banyan tree or the big tree in Java there is a ghost. There is 
an occupant in this tree so let us be worshiped, followed. It is a view in terms of its 
occultism and other perspectives but the other side also views that if we believe do not 
broke this tree because there is a ghost, you can ensure that where there is a banyan it 
must be sourced. So, our society tends to secure the natural environment by making those 
mythologies. At Sumber Jenong, Malang there are big fishes that have mythology, why 
do they get big. In Pacinan, the same as in Rambut munti gunung Kawi, the big fish like 
the thigh. Beacuse of what thing, this become a myth by the community. “Don‟t fishing 
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this fish, you can be died” because this mythology 39 is one side, indeed this mythology 
is written off, then the myth is very much related to the views of ordinary people related 
to occultism but it could also be from an ecocritical view that mythology was built to save 
the real world. This is actually the effort to preserve the fish too. This is around the 
students. How are these abstract concepts that tend to be seen as tilted by the community 
that are able to reinforce and be able to be accepted by the mindset of children in 
Elementary School. The teacher cannot talk do not fishing there because you can be died, 
the students will accept it to be completed, because in the concept of ecocritical it is not 
so, the teacher must be able to seize this, filter, simplify a difficult concept into a concept 
that can be accepted by children's thinking in Elementary School. 
4.1.2 Stage of Design 
In the stage of design, the English textbook was designed according to the previous 
study which about developing a syllabus based on local culture in Batu. After the 
syllabus has been made, the next development is about the English textbook based on 
local culture in Batu. The material that used in the English textbook based on local 
culture refers to the syllabus based on local culture in the previous study. The English 
textbook is designed from an event that was focus on group discussion, it was the 
discussion about how to develop an English textbook based on local culture the syllabus 
that used in this stage can be seen in appendix 1. 
4.1.3 Stage of Development 
 Developing English textbook based on local wisdom is very useful based on the need 
analysis almost all the teachers agree for developing English textbooks based on local culture. 
With this book, the student will more interested in learning English because it was more fun 
and contain their environment. These are the sample that has been developed in the textbook. 
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4.1.3.1 Learning Objective 
  
   
    
   The learning objectives in units 1-8 used the taxonomy bloom's leveling that 
are remembering (define, list, memorize, and duplicate), understanding (describe, discuss, 
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recognize, explain, and identify), applying (use, implement, interpret, and execute.), 
analyzing (compare, differentiate, examine, and test.), evaluating (value, argue, judge, and 
defend), and creating (design, develop, and construct). the learning objectives are always 
started from the easier and lower level. In this research, an English textbook was 








   
  `   
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 Brainstorming is a student activity where learning can create student closeness to the 
material being studied, for example, learning material that is related to everyday life and 
spurs students' enthusiasm for learning. In this textbook, brainstorming is used in the first 
step before going to deliver the material the function of brainstorming is to get the students 
exposure to the material they will learn. 
4.1.3.3 Materials 













      








































 The material in this textbook is provided as a reference for students about vocabulary 
related to the topics in each unit, sentence structure, and expressions. The material in unit 1 
consists of English vocabulary with pictures about appropriate expressions of greeting, 
parting, and introducing oneself to other people. In unit 2 the material consists of English 
vocabulary with an overview of various hobbies. In unit 3, the material also consists of 
English vocabulary with a description of mentioning the names of the parts on the head. In 
unit 4, the material consists of English vocabulary about explaining and mentioning family 
members who are at home. In addition, the material in unit 5 is about "my house" which 
describes the rooms in the house. Furthermore, the material in unit 6 is about "stationary" 
where students are asked to identify, name, and count the number of various objects related to 
writing instruments. Then the material in unit 7 is entitled "My pet" where students are asked 
to name the animal and distinguish the type of animal name and type of food. In the last unit 
8, the material consists of English vocabulary about color, in this last material students are 





4.1.3.4 Student Activities 
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Student activities are all activities carried out in the classroom during the learning 
process which result in a behavior that affects student learning outcomes. In other words, 
students are required to be active in capturing/receiving subject matter by being active during 
the learning process, actively reading when allowed to read, actively raising their hands when 
the teacher asks questions, actively giving opinions when allowed to express opinions, and 
actively asking questions when allowed to ask. By doing students activity, students can 
remember the material and achieve the learning objective in every chapter. Student's activity 
consists of listening, writing, reading, and speaking activity.  
 In unit 1 there are 4 parts, namely listening, speaking, reading, and writing. 
In listening activities, there are 7 dialogues, namely listening to and repeating the word after 
the teacher says it. 
In the speaking activity, there are 2 tasks, namely, read together about expressions and 
responses, and the second sing together entitled "The Alphabet Song". 
In reading activities, there is 1 task, namely, spell the name according to the picture provided. 
In the writing activity, there is 1 task, namely filling in the missing letters into good words 
with the pictures provided. 
 In unit 2, there are 4 parts, namely listening, speaking, reading, and writing. 
In listening activities, there is 1 task, namely listening to and repeating the word after the 
teacher says it. 
In speaking activity there are 2 tasks, namely imitating or repeating the word after the 
teacher, and the second completing the conversation with the help of the pictures provided. 
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In reading activities, there are 2 tasks, namely the first to tick the right words according to the 
pictures provided, the second to do the activity of reading text, and answer the 5 questions 
that have been provided. 
In writing activities, there are 2 tasks, namely the first to fill in the missing letters into a good 
word, the second to write an example of a hobby according to the image provided. 
 In unit 3 there are 4 parts, namely listening, speaking, reading, and writing. 
In listening activities, there is 1 task, namely is to put a checkmark that has been said by the 
teacher with the help of the appropriate pictures and words, after the teacher says it. 
In a speaking activity there is 1 task, namely imitates what the teacher says and fills in the 
right vocabulary with the help of the pictures provided. 
In reading activities, there is 1 task, namely is reading simple text with the title "My head", 
the first is to complete the word with the help of the pictures provided. 
In writing activities, there are 2 tasks, namely the first to write true or false with the images 
provided, and the second is a crossword puzzle based on the image. 
 In unit 4 there are 4 parts, namely listening, speaking, reading, and writing. 
In listening activities, there is 1 task, namely is listening and repeating the word after the 
teacher says. 
In speaking activities there is 1 task, namely is listening to the word spoken by the teacher 
then matching and checking the pictures that have been provided. 
In reading activities there are 3 tasks, the first to read and understand a simple text entitled 
"my little family" then answer the questions given by the teacher, the second is arranging 
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random the word to be a good sentence. The third is to draw the line with the suitable 
meaning. 
In writing activities, there are 3 tasks, the first arranging these letters to be a good words. The 
second is to find the word in the box with 6 answers. The third is to fill in the missing letters 
to form correct words. 
 In unit 5 there are 4 parts, namely listening, speaking, reading, and writing. 
In listening activities, there are 2 tasks, the first is listening and repeating after the teacher 
says. The second is matching the words with the pictures that have been provided. 
In speaking activities there are 2 tasks, the first is to practice these dialogues with friends. 
The second is circling the word with the help of a picture that has been provided. 
In reading activities there are 2 tasks, the first is arranging random letters to be a correct 
word. The second is to match words to be good words.  
In writing activities there are 2 tasks, the first is finding the 5 words. The second is to play a 
game that guesses the picture that has been provided. 
 In unit 6 there are 4 parts, namely listening, speaking, reading, and writing. 
In listening activities, there is 1 task, namely is listening to the teacher say the word then the 
students tick the correct word with the help of the pictures provided. 
In speaking activities there are 2 tasks, the first is counting objects with the help of pictures 
and then filling in the answers that have been provided. The second is to Count objects with 
the help of pictures and then write the correct answer in English. 
39 
 
In reading activities there are 2 tasks, the first is match the words with the number. The 
second is to write the correct numbers in English using the help of the pictures provided 
In writing activities there are 2 tasks, the first is writing the right vocabulary with the help of 
the pictures provided. The second is to complete the missing letters to make the right word. 
 In unit 7 there are 4 parts, namely listening, speaking, reading, and writing. 
In listening activities, there is 1 task, namely is listening to the teacher say the word then the 
students imagine the animal's movements. 
In speaking activities there is 1 task, namely is singing together entitled "where is thumbkin". 
In reading activities there is 1 task, namely is filling the missing letters using the help of the 
pictures provided to be good words. 
In writing activities there is 1 task, to play the game together in groups and the teacher 
imitates the sound of the animal and then the students guess the animal correctly. and after 
this game all students singing together entitled "Old McDonald". 
 In unit 8 there are 4 parts, namely listening, speaking, reading, and writing. 
In listening activities, there is 1 task, which is listening to the teacher say the word then the 
students tick the correct word with the help of the pictures provided. 
In speaking activities there is 1 task, namely is singing together entitled "a color song". 
 In reading activities there are 2 tasks, the first is to answer the question according to the 
picture. The second is to write True or False with the picture provided.  
In writing activities there is 1 task, play a game where students are asked to color the pictures 
that have been available with the color that has been set by the teacher.  
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4.1.3.5 Evaluation  
      
        
  
   
The evaluation is made to test students' understanding of each topic. It is given at the end of 
the unit as the evaluation for the students. Evaluation in this textbook is also to improve the 
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quality of the process and learning outcomes in measuring the development and abilities of 
students after they get the whole learning process on each basic competency. In the 
evaluation, the questions are divided into 3 to 4 parts with different types of questions. In unit 
1 there are 10 multiple choice questions, 10 matching the picture questions, and 5 questions 
with short answers. In unit 2 there are 10 multiple choice questions, 5 questions solving 
sentences, and 10 short answer questions. In unit 3 there are 15 multiple choice questions, 5 
matches the words questions, and 5 short answer questions according to the pictures 
provided. In unit 4 there are 10 multiple choice questions, 10 questions mention family 
members according to the picture provided, and 10 questions complete the words according 
to the picture. In unit 5 there are 10 multiple choice questions, 5 questions matching the 
appropriate picture, 5 questions arranging the letters correctly. In unit 6 there are 10 multiple 
choice questions, 5 questions matching the picture, 5 questions arranging letters into the 
correct word. In unit 7 there are 10 multiple choice questions, 5 questions arranging random 
letters into the correct word, and 5 questions answering short answers, 5 questions matching 
pictures according to the right word, 8 completing sentences based on pictures with short and 
precise answers, drawing two pets that the students like in the circle that has been provided, 
coloring the pictures that have been provided. In unit 8 there are 10 multiple choice 
questions, 5 questions to match according to the picture, and 5 questions to complete the 
sentence according to the picture, 10 questions to arrange letters into the right word, 5 
questions to translate the word into Indonesian. 
4.1.3.6  Local Culture 
This textbook was developed based on local culture in Batu and local culture in 
Indonesia. The local culture that is included in this textbook rests on the environment around 
students to improve students' cognitive, character education of students, train students to 
overcome threats from outside, provide an overview of community life for students. Local 
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culture can also be the basis of education before getting further education, the foundation of 
life, and a bridge for future generations to preserve the existing culture in society. 
 The theme and local culture that has been included in this textbook can be seen 
as following table 4.3. 
No Theme Local Culture 
1. Hello 
Introducing yourself both orally and 
in writing to Indonesian culture 
2. My Hobbies 
The kinds of hobbies that are ussualy 
in around the students 
3. My Head 
State the names of the parts on the 
head by using himself as a 
demonstration. 
4. Family 
The kinds of family members in 
student house 
5. My House 
Students can mention the types of 
rooms and understand the names of 
the rooms in their own homes. 
6. Stationary 
Mention the name of the stationery 







The kinds of animal that are often 
known in the indonesia. 
8. Colour The kinds of colours  that students 
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have around the class. 
 
4.2 Stage of Evaluation 
 The final product has been validated and tests the results, the product was revised. 
Textbook with the theme of local culture gets some revisions regarding product 
improvements.  The expert validation checklist can be seen in Appendix 5. Some several 
revisions and suggestions have been given by experts regarding product improvement, 
namely: 
Unit 1 
The use of capital letters in the subject and place, adding material for unit 1 such as 
conversation, greeting, leave-taking in the material, as well as changing images without 
watermarks, as well as adding questions based on part of skills (listening, speaking, reading 
and writing). 
Unit 2 
The changes in instructions in problem-solving and several activities are changed based on 
part of skills (listening, speaking, reading, and writing). And adding questions based on part 
of skills (listening, speaking, reading, and writing). 
Unit 3 
Some changes ranging from pictures, songs, some materials such as the added function of the 







Revision related to understanding the making of materials and some images that need to be 
changed. And adding student activity based on part of skills (listening, speaking, reading, and 
writing). 
Unit 5 
Changes in some student activities and some color combinations from a less attractive book 
display. And adding student activity based on part of skills (listening, speaking, reading, and 
writing). 
Unit 6-8  
Only add student activity based on part of skills (listening, speaking, reading, and writing). 
 
4.3 Final Product 
 The local culture-based English textbook was developed after the local culture-based 
syllabus that had been made in previous research. Design of textbooks for grade 1 elementary 
school students in East Java, especially in Malang, this textbook has templates and designs 
according to Batu culture so that students are more interested in using textbooks. There are 
eight units presented in the textbook, the contents of the textbook are objective learning, 
brainstorming, materials, student activities, and evaluation. This local wisdom-based English 
text has also been validated by expert validators to get an evaluation of the contents of the 
textbook whether the content is in accordance with the syllabus and curriculum or not, and is 
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suitable for use for grade 1 students or not. but after getting these stages this textbook can be 
used in learning English for grade 1 students in Batu City and is ready to be tested. 
 
4.4 Discussion 
 This discussion contains the development of local culture-based English textbooks for 
First-grade elementary school students in Batu City. The textbook was developed based on 
needs analysis. This study uses Research and Development as the method proposed by Borg 
and Gall (2003). Researchers adapted the seven steps as a theory in this study. In this section, 
the researcher discusses the contents of the textbook. The first stage is an analysis of the 
needs of several teachers in elementary schools and based on the results of the syllabus that 
has been made according to local culture. The second step is the principle of product 
development. Here the researcher looks for some principles that distinguish this product from 
other products. The third step is syllabus development. At this stage, the researcher develops 
a syllabus based on student needs. The fourth step is to validate the experts so that the 
product can be used and implemented in the real classroom. After that the researcher revised 
the operational product, the product was revised based on comments and suggestions from 
experts. After that, the validated textbook can be used as the final product.  
Textbooks are very important media as a guide for teachers and as a resource for 
students to achieve the goals of the learning process. In addition, textbooks also aim to 
improve students' knowledge and experience during the learning process. According to 
Yulianti (2015), textbooks are teaching materials consisting of content and subject matter that 
are well organized in written form and have a major contribution in the learning process. 
learn how to teach. That way the textbook is designed as attractive as possible so that 
students are interested in learning it, by making it based on the syllabus and curriculum, The 
role of a textbook is also emphasized by Ayu (2020). Textbooks to provide a framework for 
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the teacher to adapt to the curriculum used and helps guide teaching by including examples 
and various exercises following the material being taught. 
 The values contained in the textbook are the values of local wisdom. With the value in 
the local culture, students can get values that are close to their lives. Related to Shresta 
(2016), local culture can help students to build their own meaning in language learning and 
help students to build their responsibility towards their own culture. The purpose of including 
local culture in this textbook is to make them aware of the evolution of the culture around 
them. In line with Ratri & Puspitasari (2019) which states that English books that are 
integrated with local values are expected to help children learn English while at the same 
time gaining local values and increasing their sense of nationalism. 
In addition, the English material provided is based on basic competencies in the first 
grade English syllabus of elementary school. The material or topic given is adjusted to the 
level of difficulty. This means that the material is delivered from simple to more difficult. 
The material covers the needs of students to improve the competence of language structures. 
This is also influenced by the level of Bloom's taxonomy. The taxonomy presents student 
activities from low to high level based on students' thinking of the order in the class. Which 
must involve students to be active and productive. Each chapter of this textbook has applied 
the affective domain. Examples of the application of this domain can be seen in several units 
on how to ask something politely. In this activity there is a final activity that is interesting for 
students and trains students' creativity such as coloring, cutting and pasting. Researchers use 
group work in teaching. This is related to cooperative learning which can motivate students to 
learn the material. English that has been applied according to students' thinking. 
 The activities in this book are very varied and fun which is in accordance with the 
principle of young learners that young learners really like colorful visuals. so that students 
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easily understand the learning material presented in the textbook. Activities make students 
more attractive with attractive color designs and cute and fun pictures so that textbooks look 
varied and fun, so that these textbooks can attract students' attention to learn with pleasure. 
Total Physical Response (TPR) is used in this English textbook especially in student 
materials and activities. When learning vocabulary, students engage in physical activity in 
response to language, so learning becomes meaningful, and students learn faster. And it can 
make it easier for them to remember the material through several activities such as repeating, 
matching, stringing, coloring, pasting, etc. 
 The English textbook was developed as a method by using Borg and Gall (2003) and 
The researcher adapted seven steps as the theory in this research. There are eight chapters in 
this book. The book map of the textbook can be seen in table 4.4 
  Table 4.4 Book Map of Among Tani Engslish  Textbook Grade 1 




1. Siswa mampu mengidentifikasi ungkapan-ungkapan tentang 
greeting, leave taking dan memperkenalkan diri dengan mencocokkan 
gambar dengan ungkapan yang sesuai dengan tepat.  
2. Siswa mampu menuliskan ungkapan-ungkapan tentang greeting, 
leave taking dan memperkenalkan diri melalui melengkapi dialog 
rumpang dengan tepat. 
 3. Siswa mampu menggunakan ungkapan – ungkapan tentang 
greeting, leave taking dan memperkenalkan diri melalui role play 
sederhana dengan menggunakan ungkapan benar. 
Brainstorming 
Introduce yourself to the topic "shoot my name" and spell names using 




Vocabulary with pictures about appropriate expressions of greeting, 
parting and introducing oneself to other people. 
Student Activities 
Listening  
listening to and repeating the word after the teacher says it. 
Speaking  
read together about expressions and responses, and the second sing 
together entitled "The Alphabet Song". 
Reading 
spell the name according to the picture provided 
Writing 
filling in the missing letters into good words with the pictures 
provided. 
Evaluation  
 10 multiple choice questions 
 10 matching the picture questions 
 5 questions with short answers. 
Local culture 




1.Siswa mampu mengindentifikasi berbagai macam hobi melalui 
kosakata dan gambar yang sesuai dengan tepat. 
 2. Siswa mampu menuliskan kosakata tentang berbagai macam hobi 
dengan melengkapi kalimat rumpang dengan kosakata yang tepat. 
 3.Siswa mampu mempraktikkan bertanya tentang hobbies dan juga 
responnya melalui percakapan singkat yang akurat. 
Brainstorming 




Vocabulary with an overview of various hobbies 
Student Activities 
Listening 
listening to and repeating the word after the teacher says it. 
Speaking 
imitating or repeating the word after the teacher, and the second 
completing the conversation with the help of the pictures provided 
Reading 
the first to tick the right words according to the pictures provided, the 
second to do the activity of reading text, and answer the 5 questions 
that have been provided.. 
Writing 
the first to fill in the missing letters into a good word, the second to 
write an example of a hobby according to the image provided. 
Evaluation 
 10 multiple choice questions 
 5 questions solving sentences 
 10 short answer questions 
Local Culture 




1.Siswa mampu menyebutkan anggota tubuh pada bagian kepala 
dengan menunjuk anggota tubuhnya sendiri sebagai peraga dengan 
tepat. 
 2.Siswa mampu mengidentifkasi nama anggota tubuh pada bagian 
kepala melalui menjodohkan gambar dengan kosakata yang sesuai. 
 3.Siswa mampu menyampaikan nama beserta fungsi anggota tubuh 
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bagian kepala melalui menjawab pertanyaan singkat dengan yang 
ditanyakan oleh guru benar. 
Brainstorming  
Sing a song together with the title "my Head" 
Material 
consists of English vocabulary with a description of mentioning the 
names of the parts on the head. 
Student Activities 
Listening 
Put a checkmark that has been said by the teacher with the help of the 
appropriate pictures and words, after the teacher says it. 
Speaking  
imitates what the teacher says and fills in the right vocabulary with the 
help of the pictures provided. 
Reading  
reading simple text with the title "My head", the first is to complete the 
word with the help of the pictures provided. 
Writing  
the first to write true or false with the images provided, and the second 
is a crossword puzzle based on the image. 
Evaluation 
 15 multiple choice questions 
 5 matches the words questions 
 5 short answer questions according to the pictures provided 
Local Culture 
mention and introduce the names of the members at the head so that 







1. Siswa mampu mengidentifikasi nama anggota tubuh pada bagian 
kepala melalui menjodohkan gambar dengan kosakata yang sesuai.  
2.Siswa mampu menunjuk anggota tubuhnya sendiri sebagai peraga 
dengan tepat. 
 3.Siswa mampu menyampaikan nama beserta fungsi anggota tubuh 
bagian kepala melalui menjawab pertanyaan singkat dengan yang 
ditanyakan oleh guru benar 
Brainstorming 
Sing a song together with the title "and and one" 
Material 
vocabulary about explaining and mentioning family members who are 
at home.  
Student Activities 
Listening  
listening and repeating the word after the teacher says. 
Speaking 
speaking listening to the word spoken by the teacher then matching 
and checking the pictures that have been provided. 
Reading  
the first to read and understand a simple text entitled "my little family" 
 then answer the questions given by the teacher, the second is 
 arranging random the word to be a good sentence. The third  is draw 
line with the suitable meaning. 
Writing  
the first arranging these letters to be a good word. The second is find 
the word in the box with 6 answer. The third is fill the missing letters 




 10 multiple choice questions 
 10 questions mention family members according to the picture 
provided 
 10 questions complete the words according to the picture. 
Local Culture 





1. Siswa mampu mengidentifkasi lengkapnya nama ruangan dengan 
bantuan secara tepat.  
2.Siswa mampu menyebutkan nama ruangan - ruangan yang ada di 
rumah dengan dengan menggunakan miniatur rumah – rumahan, 
misalnya rumah barbie / dengan bantuan gambar dengan tepat.  
3. Siswa mampu menjelaskan fungsi dari ruangan - ruangan yang ada 
di rumah dengan batuan gambar secara lisan dengan benar. 
Brainstorming 
The teacher asks students about the material by mentioning the types 
of rooms. 
Material 





the first is listening and repeating after the teacher says. The second is 
matching the words with the pictures that have been provided. 
Speaking  
the first is practice these dialogues with friend. The second is circling 
the word with the help of a picture that has been provided. 
Reading  
the first is arranging random the letters to be a correct words. The 
second is match words to be a good word.  
Writing  
the first is finding the 5 words. The second is to play a game which 
guesses the picture that has been provided. 
Evaluation 
 10 multiple choice questions 
 5 questions matching the appropriate picture 
 5 questions arranging the letters correctly 
Local Culture 
Students can mention the types of rooms and understand the names of 




1.Siswa mampu mengidentifkasi nama - nama peralatan tulis dengan 
memasangkan gambar dengan kosakata yang benar.  
2.Siswa mampu menyebutkan nama-nama peralatan tulis 
menggunakan kalimat sederhana dengan bantuan alat peraga secara 
lisan dan benar.  
3.Siswa mempu menghitung jumlah peralatan tulis yang sering 




Sing a song together with the title "This is a pencil" 
Material 




listening to the teacher say the word then the students tick the correct 
word with the help of the pictures provided. 
Speaking  
the first is counting objects with the help of pictures and then filling in 
the answers that have been provided. The second is to Count objects 
with the help of pictures and then write the correct answer in English. 
Reading  
the first is match the words with the number. The second is to write the 
 correct numbers in English using the help of the pictures provided 
Writing 
the first is writing the right vocabulary with the help of the pictures 
provided. The second is to complete the missing letters to make the 
right word. 
Evaluation 
 10 multiple choice questions 
 5 questions matching the picture 
 5 questions arranging letters into the correct word 
Local Culture 
Mention the name of the stationery that is often used by students at 
school. 
UNIT 7 Learning Objectives 
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My Pet 1.Siswa mampu menyebutkan nama - nama binatang memberi label/ 
nama pada hewan yang terdapat di gambar dan menyebutkannya 
secara lisan dengan benar. 
 2.Siswa mampu membedakan binatang berdasarkan jenis makananan 
nya dengan benar. 
Brainstorming 
The teacher asks students about the pet material, such as mentioning 
the kinds of pets and asking if you have pets at home. 
Material 




listening to the teacher say the word then the students imagine the 
animal's movements. 
Speaking 
singing together entitled "where is thumbkin". 
Reading 
filling the missing letters using the help of the pictures provided to be 
good words. 
Writing 
play the game together in groups and the teacher imitates the sound of 
the animal and then the students guess the animal correctly. and after 




 10 multiple choice questions 
 5 questions arranging random letters into the correct word 
 5 questions answering short answers 
 5 questions matching pictures according to the right word 
 8 completing sentences based on pictures with short and 
precise answers, drawing two pets that the students like in the 
circle that has been provided, coloring the pictures that have 
been provided 
Local Culture 




1.Siswa mampu mengenali warna pada gambar serta memberi label 
pada gambar pelangi dengan kosakata yang benar.  
2.Siswa mampu menyebutkan macam-macam nama warna, warna 
benda yang ada di sekitar dengan benar. 
3. Siswa mampu menuliskan kembali nama- nama warna dengan 
menuliskan warna-warna yang mereka temui di kelas dengan benar 
Brainstorming 
The teacher asks students about color material, such as mentioning the 
types of colors in the rainbow 
Material 
vocabulary about color, in this last material students are asked to 







listening to the teacher say the word then the students tick the correct 
word with the help of the pictures provided. 
Speaking  
singing together entitled "a color song". 
Reading  
the first is to answer the question according to the picture. The second 
is to write True or False with the picture provided. 
Writing  
play a game where students are asked to color the pictures that have 
been available with the color that has been set by the teacher. 
Evaluation 
 10 multiple choice questions 
 5 questions to match according to the picture 
 5 questions to complete the sentence according to the picture 
 10 questions to arrange letters into the right word 
 5 questions to translate the word into Indonesian. 
Local Culture 







 This chapter discusses the conclusion and suggestion based on developing English 
Textbook for first grade student of elementary school in Batu. And there some suggestions 
of development to improve teaching and learning process. 
5.1 Conclusion  
 This study uses a Research and Development (R&D) design, this study develops an 
English textbook based on local culture for first-grade elementary school students. The 
purpose of this development is to overcome problems in the 2013 curriculum considering that 
in the 2013 curriculum there are no English subjects for elementary school and also no 
English textbooks for grade I students. The textbooks have been designed through stages of 
development which were adapted from Borg and Gall (2003). The resulting textbook uses 
cooperative learning and materials based on local culture. 
The design of the textbooks used emphasizes the local culture that exists around students in 
each material. This textbook is also designed based on the needs of stakeholders in 
elementary schools, namely English teachers at SD Batu. Following the needs and 
expectations of students. This is shown from the results of the needs analysis. In addition, 
based on the trial, students were more enthusiastic and active from fun activities and used 
cooperative learning so that they worked together in groups. 
The textbook design uses Bloom's taxonomy in designing indicators to achieve learning 
objectives. Taxonomies are used to organize student activities starting from low-level 
activities to difficult levels so that students can follow procedures easily. The taxonomy also 
uses a scoring technique based on indicators. Instructions in the test are also stated from the 
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easiest to the most difficult to achieve the learning objectives. Therefore, it encourages 
students to do material activities fully. 
The material based on local culture around students is by the content of information that is 
interesting and relevant for grade I students. The material considers a list of topics based on 
the theme of lessons in elementary school so that they are interconnected. Textbooks provide 
a clear picture of the learning that can be implemented into lesson plans. The results of this 
study have a beneficial effect on learning English in particular and for the first grade of an 
elementary school in general. 
5.2 Suggestion 
 This research has developed an English textbook based on local culture for first-grade 
students in Elementary school. The following are the suggestion from the researcher for the 
English textbook based on local culture. 
1. It is recommended to other researchers who have the same interest to develop textbooks 
based on local culture for elementary schools based on the syllabus that has been developed 
and strengthen local culture content according to the material in the syllabus. 
2. For English teachers in elementary schools, the textbooks that have been developed aim to 
guide teachers in developing teaching materials according to the results of the needs analysis. 
Materials related to local culture in areas closed to students such as pets, my hobbies, my 
family, etc. These models can be used as examples of textbooks for first graders. 
3. Finally, for other parties who are interested in developing textbooks, it is hoped that further 
researchers can develop textbooks in various aspects and designs to be able to reflect and 
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Appendix 1. Syllabus 




















diri pada orang 
orang lain dengan 
tepat.  






parting dan  
memperkenalk



















- Kosakata tentang 
greeting dan 
parting. 
( Good morning, 
good afternoon, 
good bye, etc.) 
- Ungkapan yang 
digunakan saat 
memperkenalkan 
diri pada orang 
lain.  
( My name is ...          
I am ... years old, 
etc.) 























- Memeriksa kehadiran 
siswa. 
- Mengulang materi 
sebelumnya. 




- Siswa memperhatikan 
gambar yang telah 
disediakan. 
- Siswa mencoba 
menyebutkan ungkapan 
yang sesuai dengan 
gambar. 
- Siswa mencocokkan 
gambar dengan ungkapan 
yang sesuai. 
- Siswa menuliskan 
ungkapan yang sesuai 
dengan bantuan gambar. 




















































ungkapan yang sesuai. 
- Siswa mempraktikkan 
penggunaan ungkapan 
greeting, parting dan 
memperkenalkan diri 




- Merefleksikan materi yang 
telah dipelajari. 





















asking and telling 
hobbies.  











I like swimming 
- Kosakata tentang 
hobi. ( swimming, 
reading, 
gardening, etc.) 

















- Memeriksa kehadiran 
siswa. 
- Mengulang materi 
sebelumnya. 
- Menjelaskan tujuan 
pembelajaran. 
 


























































( what is your 
hobby?,  
My hobby is . . .) 
Kegiatan Inti. 
- Siswa mencoba untuk 
menebak kosakata yang 
diperdengarkan melalui 
video, dan memberi tanda 
centang pada kata yang 
tepat. 
- Siswa menyebutkan 
kosakata tentang hobi 
dengan bantuan gambar. 
- Siswa mencocokkan 
gambar dengan kosakata 
yang sesuai. 
- Siswa menyusun huruf 
acak menjadi kosa kata 
yang benar. 
- Siswa melengkapi kalimat 
rumpang dengan kosakata 
yang benar. 
- Siswa menggunakan 
ungkapan menanya dan 





- Merefleksikan materi yang 
telah dipelajari. 































nama dan fungsi 
anggota tubuh 
bagian kepala.  





























I have two eyes. 
- Kosakata tentang 
nama anggota 
tubuh pada 
bagian kepala.  
( Head, eyes, ears, 
nose, mouth, lips, 
etc.) 
 





( Nose to smell, Ears 



















- Memeriksa kehadiran 
siswa. 
- Mengulang materi 
sebelumnya. 




- Siswa mengamati 
gambar anggota tubuh 
pada bagian kepala. 
- Siswa mengidentifikasi 
nama anggota tubuh 
pada bagian kepala. 
- Menyusun huruf acak 
sesuai dengan gambar. 
- Siswa menyebutkan 
anggota tubuh beserta 
fungsinya pada bagian 
kepala yang dimiliki 
masing-masing manusia. 
- Siswa menyampaikan 
nama anggota tubuh 
pada bagian kepala dan 
fungsinya saat ditanya 
- Menjodohkan 
gambar dengan 








































- Merefleksikan materi 
yang telah dipelajari. 





















yang berada di 
rumah.  











dengan tepat.  
 




- Kosakata tentang 
anggota keluarga. 








( He is my father. 
She is my 
- Menyebutkan  
anggota keluarga 










yang berada di 
rumah.  
Pendahuluan. 
- Memeriksa kehadiran 
siswa. 
- Mengulang materi 
sebelumnya. 




- Siswa mengamati sebuah 
foto keluarga. 
- Siswa menyebutkan 






















- Foto keluarga 
 
Media : 
- Flash card / 
gambar.  





















yang berada di 
rumah dengan 
kalimat  yang 
tepat. 
mother,etc ) terdapat dalam foto 
dengan benar. 
- Siswa menirukan guru 
untuk menyebutkan 
anggota keluarga. 
- Siswa menyalin kosa kata 
tentang anggota keluarga 
dengan ejaan yang benar. 
- Siswa menirukan 
pengucapan kalimat 
sederhana tentang 
anggota keluarga.  
- Siswa mengucapkan 
kalimat sederhana dengan 
bantuan gambar anggota 
keluarga. 





- Merefleksikan materi 
yang telah dipelajari. 



























ruangan – ruangan 
yang ada di rumah 
dan fungsinya. 









   
- Siswa mampu 
menyebutkan 
nama ruangan - 
ruangan yang 















ada di rumah 
dengan batuan 
My house 
- Kosakata tentang 
ruangan - 
ruangan yang ada 
di rumah. 
 
- Kosa kata tentang 
fungsi dari 
ruangan -ruangan 
yang ada di 
rumah. 
 
- Menyebutkan nama 
ruangan yang ada di 
rumah. 
 
- Menjelaskkan fungsi 
dari ruangan – 



























– ruangan yang 
ada di rumah 
dengan 
- Melengkapi 











– ruangan yang 
ada di rumah 
dengan bantuan 
alat peraga 




















































































































dengan alat tulis 
( stationary ). 
- Siswa mampu 
mengidentifikasi 















alat peraga secara 
lisan dan benar. 
 
- Siswa mempu 
menghitung 
jumlah peralatan 





- Kosakata yang 
berhubungan dengan 
peralatan tulis.  
( book, pencil, pen, 
ruler ).  
- Kosakata tentang 
angka. 
( one, two, three, etc.) 




( This is book, this is 




nama - nama 
peralatan tulis.  
 
- Menyebutkan nama-




- menghitung jumlah 
























tahu nama dari 









- Praktik secara 
lisan untuk 
menyebutkan 
















- Realia.  















kata yang tepat. 
- Siswa 
melengkapi 







































































nama - nama 
binatang dan jenis 
makanannya  
- Siswa mampu 
menyebutkan nama 




terdapat di gambar 
dan 
menyebutkannya 
secara lisan dengan 
benar. 
  
- Siswa mampu 
membedakan jenis 
makanan  binatang 
dengan 
menempelkan 





- Kosakata tentang 
nama - nama binatang 
yang sering dilihat 
siswa.  
( dog, cat, fish, cow, 
frog, etc.) 
- Kosa kata tentang 
makanan binatang  
( grass, meat, bone, 
leaves, seeds) 
- Kalimat sederhana 
tentang nama 
binatang. ( This is cat, 
this is cow, etc.) 
-  Menyebutkan nama 
– nama binatang. 
 












- Mengamati  
bermacam-macam 
gambar binatang 











memberi label / 
nama pada hewan 





yang terdapat di 
gambar dan 
menyebutkanny
a secara lisan. 
- Menempelkan 






















kartu yang berisi 
kosakata. 
- Mencatat kosakata 
tentang hewan  




yang telah siswa 
pelajari secara 
lisan dengan 
bantuan gambar.  
- Merangkai huruf 
acak menjadi 














nama hewan di 
tabel berdasarkan 
makananannya.  




yang sering di 




































- Siswa mampu 
mengenali warna 









nama warna benda - 










mereka temui di 
kelas dengan benar. 
Rainbow 
- Kosakata tentang 
warna 
- Kosa kata tentang 
warna benda – 
benda yang ada 
disekitar siswa. 




- Menuliskan kembali 
nama-nama warna.  
Pendahuluan. 
- Memeriksa kehadiran 
siswa. 
- Mengulang materi 
sebelumnya. 




- Mengamati gambar 
pelangi. 
- Mencoba menyebutkan 
nama warna sesuai 
dengan warna warna 
yang ada dipelangi. 
- Menyusun huruf acak 
menjadi kosakata 
tentang warna yang 
benar. 
- Memberi label pada 
gambar pelangi dengan 
kosakata yang benar. 
- Menyebutkan nama 
warna benda - benda 
yang ada di sekitar 
siswa ( misalnya : 
benda - benda yang ada 








benda - benda 


















warna yang mereka 
temui di kelas. 
 
Penutup. 
- Merefleksikan materi 
yang telah dipelajari. 







Appendix 2 theme mapping 
 







Animals and Plants 
Reproduction 





Playing at playground 
 
Technology 






Climate in Indonesia 
My Family 
Family tree 









Gobak sodor, jumpritan 
Healthy environment  
Go green 
Water, Earth and Sun 
Season in Indonesia  
Friendship 
Honesty 
My environment  
Pets in Indonesia 
Animals and Plants 





Weather in Indonesia 
Safety 
Travel safety 
Earth and Universe 
Save our earth 









Events in Life 
Birthday 
Unity in Diversity 
Bhineka tunggal ika 
Environmental Care 
Use reusable straw 
Bring your own bottle 
Me and Society 
Courtesy 
Invetors 




















My Dream Job 
Tour guide 
Indonesian History 
The origin of Batu 
My School 

















Appendix 3  Questionnaire  
ANGKET GURU PENGAJAR BAHASA INGGRIS UNTUK SEKOLAH DASAR 
 
Pertanyaan untuk ditujukan kepada guru pengajar bahasa Inggris di sekolah dasar di Kota Batu. 
Pengantar: 
 Kuisioner ini digunakan untuk mengumpulkan data penelitian pengembangan silabus 
Bahasa Inggris untuk siswa sekolah dasar di Kota Batu. 
 Beri tanda silang ( X ) pada jawaban yang anda pilih. 
 Mohon kesediaan anda untuk menjawab semua pertanyaan dengan jujur. 
Penghargaan yang setinggi-tingginya dan ucapan terima kasih kami sampaikan atas partisipasi 
anda. 







2. Apakah selama ini sudah ada silabus sebagai pedoman pembelajaran Bahasa Inggris 
untuk SD di Kota Batu? 
a. Ada 
b. Tidak 






4. Apakah Anda pernah mendengar silabus berbasis kearifan lokal? 
a. Ya 
b. Tidak 








6. Metode apa yang sesuai untuk pembelajaran Bahasa Inggris bagi SD? 
 Cooperative Learning 
 Communicative Teaching 
 Task Based Learning 
 Total Physical Response 
 Lainnya (sebutkan)_______________________________________________________ 
7. Materi bahasa Inggris apakah yang sesuai untuk dipelajari anak SD? 
a. Grammar 
b. General English 
c. Teks berbasis kearifan lokal 
d. Percakapan (Conversation) 
e. Lainnya (sebutkan) _________________________________________________          
8. Apakah sudah ada buku ajar Bahasa Inggris Sd kota Batu? 
a. Ada 
b. Tidak 





























Appendix 4  Interview 
Cultural Observer  
 
1. Bagaimana nilai nilai kearifan lokal yang dapat dimasukkan ke dalam pelajaran? 
2. Apa saja nilai nilai kearifan lokal di nusantara yang dapat di angkat untuk pengembangan 
Buku Pelajaran Bahasa Inggris di SD  kota Batu ? 
3. Apa saran anda terkait dengan pelestarian nilai nilai kearifan lokal dalam pengembangan 
Buku Pelajaran untuk SD di kota Batu ? 







Appendix 5 Expert Validation Checklist 
EVALUASI ENGLISH TEXTBOOK UNTUK SD 
KELAS : 1 SD 
 









1. Layout konsisten dan setiap 
bab tersusun secara garis 
 
 √  
Pada setiap unit 
gunakan template 









2. Setiap bab berisi objektif 
yang jelas dan komprehensif 
 
√   
 
3. Tingkatan kesulitan 
membaca sesuai dengan 
tingkat kebutuhan siswa 
 
√   
 
4. Ukuran dan format tulisan 
berterima dan sesuai 





5. Format buku menarik 
 
 















1. Kecakapan kehidupan 
diaplikasikan dalam materi 
 
√   
 
2. Informasi dan petunjuk 
pengerjaan ditulis dan 
dijelaskan dengan jelas 
 





3. Tugas dikembangkan dengan 
sesuai 
 
√   
 
4. Isi non teks, seperti peta, 
grafik,gambar akurat dan 
terintegrasi dengan baik 
dalam teks 
 
√   
 
5. Kegiatan atau penugasan 
bervariasi 
 
√   
 
6. Kegiatan atau penugasan 
dapat dikerjakan oleh siswa 
yang beragam tingkat 
kemampuan, ketertarikan, 
dan gaya belajar 
 
√   
 
































1. Buku sesuai dengan 
kurikulum 2013 
 






 √  
Belum cukup 
terceminkan 
dalam 
gambar dan 
bacaan 
